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Abstract. The present study aims to investigate the situation of learning English 

grammar among the students in grade 10 at Le Chan high school and to determine the 

effectiveness (if any) of the teaching English grammar with creative language activities. A 

quasi-experimental research design with pre-test and post-test as main data collection 

instruments. A questionnaire was also administered to obtain students’ interest on using 

language games in teaching grammar. Results show level of English grammar achievement in 

both experimental group and control group, and there were no statistical significant differences 

in students scores between experimental group and control group. However, results from the 

questionnaire show students interests and motivation in learning English grammar with 

language games. 
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Introduction 

Nowadays, there is no doubt about the crucial role of English in most of the fields in the 

society such as economy, education, science, technology, etc. Along with the context of 

globalization, English has become one of the international languages that help promote foreign 

trade and integration among the countries, especially the developing countries such as Vietnam. 

Recognizing the importance of the foreign language, currently in Vietnam teaching and 

learning English has been more and more considered significantly. Accordingly, most of 

English teaching methods have been continually improved and learner-centred, in particular 

focused in enhancing the communicative skills for English learners besides the main skills such 

as: Reading and Listening (receptive skills) and Speaking and Writing (productive skills). 

Besides, the grammar knowledge has been also played an important part in teaching and 

learning English as well as practicing it in the communicative purposes.  

However, teaching English grammar in most of Vietnam public schools often only 

focuses on tasks and excercises in the textbook, lack of other creative language activities, which 

leads to the boredom and be difficult for motivating students. Hence in order to improve the 

teaching English grammar in the classes effectively and efficiently, it is time for us to innovate 

the English teaching methods through designing more creative activities for the students.  

Being aware of this urgent problem, I have had a great desire to research on applying the 

creative languages activities in teaching grammar, especially the students in grade 10 at Le 

Chan high school. To this date, there has been no single attempt to study on practicing these 

activities in teaching grammars in this school, hence it is the reason why I have chosen the 

topic: Practicing English grammar through creative activities for students in grade 10 at Le 

Chan high school. As an English teacher, I expect that this study can contribute a part in 

enhancing the quality of teaching and learning English grammar for the 10th students in 

particular and all the students in Le Chan high school in general.  
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Literature Review 

 

Communicative Language Teaching 

According to Richards and Rodgers (1986), communicative language teaching (CLT) is 

defined as an approach rather than a method because comparing with most methods it is 

expressed in much more aspects for individual interpretation at the levels of design and 

procedure. In specific, the communication process is highlighted in this approach instead of 

the mastery of language forms, in which the learner’s role will be different from those of other 

traditional language teaching.  

Sharing the same opinion, Larsen and Freeman (2000) also refer to CLT as an approach, 

not a method, which aims to develop the learners’ communicative competence and support 

procedures for the teaching of four main language skills including reading, listening, writing 

and speaking, and help promote the integration of language and communication. 

In a different view point, Lewis (2002) stated that the nature of CLT is illustrated through 

the terms such as authenticity, cooperative learning and task-based instruction. Similarly, 

Harmer (2001) believe that the communicative approach or CLT is the name which was given 

to a set of beliefs which included not only a re-examination of what aspects of language to 

teach, but also a shift in emphasis on how to teach. 

In general, CLT is well defined as the teaching approach rather than a teaching method. 

The approach is most used by foreign language teachers today in widely various contexts, 

which is in line with the definition of Davies and Parse (2000). 

Regarding to objective of CLT, Widdowson (2003), the objectives of CLT are in line 

with the development of learners’ responsibility. In the viewpoint, through the application of 

CLT, the language teachers can develop the students’ ability to cope with naturally occurring 

language in various contexts. In addition to this, the students will also feel motivated in self-

learning and team-working with the content which is drawn from natural and authentic 

occurrences. Generally speaking, in the scope of this study, the main purpose of CLT is to help 

students produce authentic language and communicate with others, which does not mean 

developing speaking skills only, but integrates multiple skills, such as listening and writing. 

According to Rashtchi and Keyvanfar (2007), CLT has numerous techniques; some of 

the major ones can be listed in the followings:  

 Games, role-playing, discussion and problem-solving tasks are often used in the 

language practice to help students experience the real-life interactions. 

 Article, news, movies, telephone conversations, books, magazines, online courses, etc 

are applied in presenting authentic language. 

 Interactions among students are to encourage the learners’ motivation in cooperative 

learning with each other such as pair-work, group-work or class discussing, etc.  

 The role of teachers as a facilitator and advisor is one of CLT techniques in the case of 

group activities among the learners. 

 

The Impacts of Creative Language Activities to the Learners’ Motivation 

Regarding the application of creative language activities (CLA) in teaching English 

grammar, it is stated that these activities help maintain learners’ interest with learning and 

motivate them to sustain their efforts in a long period of time (Wright et. al, 1984) 

Concerning to the importance of creative language activities with English grammar 

teaching, a number of related studies and work were conducted in various context. Most of 

them agreed that the involvement of creative activities not only help teachers to better their 

lecture but also benefit students a lot (Cameron, 2001; Borg, 2003; Cook, 2008; Ellis, 1998). 

Based on the researches, the author can list some of common benefits of CLA as followings: 
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The first advantage of CLA is that through its application the learners feel highly 

motivated because its patterns are interesting and amusing and the same time challenging. For 

example, the actions in a game gather all of the students to move around, raise their mental 

capabilities and neutral networks, hence maintain learners’ attention to the lessons. In this 

situation, even the shy students are willing to take part in the activities and enjoy the fun. Hence, 

the games add interest to what students might not find interesting. Sustaining interest can mean 

sustaining effort (Wright, Betteridge and Buckby, 2005). 

And second, they promote the interaction among learners. As Jacobs and Liu (1996) 

express, many activities can be carried out in pairs or in small groups, thereby providing a 

venue for students to develop their skills in working with others such as the skill of disagreeing 

politely and the skill of asking for help. Naturally when participating in these activities, 

students are trying to win or to beat other teams for themselves or on the behalf of their team. 

They are so competitive while playing since they want to have a turn to play, to score points 

and to win. In the class, learners will definitely participate in the activities. Therefore, in groups 

or in pairs, they are more willing to ask questions, communicate and discuss with their partners 

and think creatively about how to use English to achieve the goal. 

 

Research Methodology 
 

Research Design 

This study employed the quasi-experimental methodology in form of pre-test and post-

test design. 

 

Research Questions 

In order to achieve the objectives, a research question was formed as follows: 

To what extent do creative language activities have effects on students at Le Chan high 

school? 

 

Participants 

Since the timetable and classes at high school is fixed by the board of principles, the 

researcher was assigned to teach a group of 80 students of grade 10 in two classes (49 females 

and 31 males) at Le Chan high school. Most of these students come from moutainous villages 

in Dong Trieu district, Quang Ninh province. Their parents are mostly farmers, their living 

condition is very low, their parents only pay attention to earning a living so these students 

receive very litle caring from them. 

 

Instruments 

Pre-test. A pre-test was designed and conducted in the beginning of the research. In 

specific, the 10th graded students were required to do a teacher-made grammar test to help the 

teacher evaluate their current level of mastery in English grammar. This test consisted of two 

exercises with 20 questions. In order to ensure the Content Validity Index of the test, three 

English teachers in Le Chan high school, who have taught English for more than 10 years and 

also the teachers at the 10th grade, were invited to give the comments on the test and make 

some necessary changes to match with the contents of the 10th graded English curriculum. The 

allotted time was 30 minutes and each correct answer received one point. Test maximum score 

is 10. 

Attitude questionnaire. A questionnaire was designed with 6 items to explore students’ 

attitude, motivation and opinion in leanirng grammar with English language games. Statements 

in the questionnaires were written in both English and Vietnamese which were short and easy 
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to understand.  All questions and statements were written in simple and plain language.  Forty 

students in the experimental class were asked to response to the questionnaire. 

Post-test. After eight grammar lessons taught with the use of CLA in class, all the 

participants in both classes asked to take an English grammar exam. The questions in the post-

test were similar to the pre-test but follow the progress of knowledge of grammar in their 

English textbook.  

 

Research Procedure 

The research procedure was in 4 steps as follows: 

Step 1: Collecting data from the pre-test. After finishing the test, the researcher scored 

the papers, the students’ scores were divided into four levels according to the school regulations 

as: Poor (from 0 to under 5.5 points), Average (from 5.5 to under 7 points), Good (from 7 to 

8.5 points) and Excellent (from 8.5 to 10 points).  

Step 2: Implementing the treatment by teaching English grammar with application of the 

creative activities. In specific, the researcher designed grammar lessons based on the Unit 8, 

Unit 9 and Unit 10 in English 10 textbook, with adding the games and other CLA activities 

which asked students to work in pairs or in groups. The treatment lasted after 12 weeks.  

Step 3: Administering the post-test. After students finished the test, the researcher 

delivered the attitude questionnaire and asked the students to fulfill all the items. 

Step 5: Caculatiing and comparing the results of pre-test and post- test to see whether 

there is any significant differences between the results of pre, post test in the scores of the 

students. In addition, survey questions result obtained from the questionnaire was also 

investigated. 

 

Results and Discussion 

 

Students’ Achievement in Learning 

Table 1 belows describe the minimum, maximum score of the pre-test and post-test as 

well as the sum, mean and standard deviation. 

 

Table 1. Description of the Pretest and Posttest score 

 N Minimum Maximum Sum Mean S.D 

Ctr Students' Pretest 40 2.00 8.00 186.50 4.66 1.614 

Ctr Students' Posttest 40 3.00 8.50 205.50 5.13 1.436 

Exp Students' Pretest 40 1.00 8.00 187.50 4.68 1.799 

ExptStudents' Posttest 40 3.00 9.50 260.50 6.51 1.308 

Valid N (listwise) 40      

 

As can be seen from Table 1, it can be determined that the number of participants of the 

experimental group is 40 with pre-test standard deviation (1.79), post-test standard deviation 

(1.30), with pre-test mean score (4.68) and post-test mean score (6.51), and the number of 

participants of the control group is 36 with pre-test standard deviation (1.61), post-test standard 

deviation (1.43), pre-test mean score (4.66), and post-test mean score (5.13). It is clear that in 

the pretest, both control class and experiemtal class has similar pretest score (4.66 and 4.68) 

whereas, there is a difference in the posttest score (5.13-6.51). 
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Table 2. The analysis of Paired Samples T-Test of PreTest and score between 

experimental and control class 

 

Paired Differences 

t 
d

df 

Sig. (2-

tailed) Mean S.D 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 1 Ctr Students' Pretest - Ctr 

Students' Posttest 
-.475 .51 .081 -.640 -.309 -5.79 

3

39 
.000 

Pair 2 Exp Students' Pretest - 

ExptStudents' Posttest 
-1.825 1.65 .261 -2.354 -1.295 -6.97 39 .000 

 

Table 2 above shows the mean of students’ pretest and posttest score in control class is -

0.47 and the mean of students’ pretest and posttest score in experimental class is -1.82. The 

mean score of the post test is greater than that of pre -test. The results also show that there is a 

statistically significant different in pre -test and post- test of of both control class and 

experimental class since the significant level of the test (p=0.000) is smaller than the confidence 

interval (p<0.005).  

The findings and results also show that the traditional teaching methods have not still 

been effective in helping 10th students to learn English grammar. In fact, currently, the 

common approach for teaching English grammar in Le Chan high school is reading – writing. 

In specific, the teacher often writes the grammatical form and its rules on the board, and then 

deliver the exercises for students to practice individually. Rarely other activities such as games 

or team-work are organized, hence it may make students feel boring and unmotivated with 

learning English grammar through the tradition approach. Hence, it is suggested that the new 

methods should be used. 

This can be explained from the results that both teachers and learners took care of the 

teaching and learning process. On the one hand, the learners themselves considered their 

learning is important to them whether they study with fun or not. They have to improved 

themselves with the help of the teachers in order to satisfy parents and school requirements. 

On the other hand, whatever methods to be implemented, the teacher teaches with all their best 

to help students achive the better performance. 

 

Students’ Reaction to the Teaching Method 

In the attitude questionnaire, six questions were asked about the feeling of students about 

the traditional teaching method and CLA activities in class as working in pairs, working in 

groups, whole class discussion, taking part in CLA games and interacting with the teacher in 

the classroom. The results of students’ reaction to these methods are presented in Table 3. 

As can be seen from the table, it is clear that with CLA methods, most of students like 

working in pairs, interacting with the teacher, interacting with classmates and working in small 

groups. They are likely to work in group discussions as it will give them more confidence and 

they themselves have to work and to think. In specific, when being asked about their feelings 

on working in pairs in the English class, there are 63% of students answered that they feel 

interested with the traditional method, while 92% of students feel very likely with CLA 

methods. Similarly, while only 58% participants said that they feel very likely with group work 

when being taught English grammar by traditional methods, 85% of them answer “very likely” 

when working in small groups in the English class with the application of CLA teaching 

methods. Especially, considering the use of English to interact with the teacher, there are 72% 

of participants answered “very likely” if the teacher taught grammar by traditional methods, 

but most of them (91%) feel interested to interact with their teachers in CLA lessons. According 
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to the results from questionnaires, it reveals that activity such as individual activities is less 

motivating than the other activities as they feel boring and less motivated when working 

individually. 

 

Table 3. Students’ reaction to the traditional and CLA teaching method 

Questions 

Very likely Neutral Highly unlikely 

Trad 

method 

CLA 

method 

Trad 

method 

CLA 

method 

Trad 

method 

CLA 

method 

1. How do you feel when you 

use English to interact with your 

classmates in the classroom?  

60% 88% 13% 7% 27% 5% 

2. How do you feel when you 

participate in class discussions?  
45% 70% 28% 15% 27% 15% 

3. How do you feel when 

working in pairs in the English 

class?  

63% 92% 15% 6% 22% 2% 

4. How do you feel when 

working in small groups in the 

English class?  

58% 85% 24% 13% 18% 2% 

5. How do you feel when 

participating in CLA games in 

the English class?  

59% 77% 28% 18% 13% 5% 

6. How do you feel when you 

use English to interact with your 

teacher in the classroom?  

72% 91% 12% 6% 16% 3% 

*Trad = Traditional method; CLA= Communicative language activities 

 

As can be seen in Table 3, when studying with CLA, students tend to participate more 

actively, have more chances to be more independent, feel that they can make their own learning 

decisions, and work without pressure. Indeed, pair work and group work through CLA games 

are helpful to motivate quiet students to participate in communicative activities. In addition to 

this, with CLA application in teaching English grammar, the satisfaction and learning 

motivation of 10th grade students in Le Chan High School are better than that of traditional 

teaching method. 

 

Conclusion 

Based on the above findings and discussion, it is presented that the CLA teaching method, 

in general terms, have positive impacts on learning English grammar of 10th students in Le 

Chan high school. Accordingly, these students feel motivated when they participate in the CLA 

activities such as games, pair work, group work and other activities.  Furthermore, it is expected 

that the teacher should improve the teaching methods with the diversification of CLA activities 

to attract the students’ interest and their English learning motivation. Activities such as games, 

pair work, small group work, and role plays were ranked highly by both students and teachers 

as the most motivating CLA activities in the classroom. They consider that these types of 

activities enhance the use of English to perform in a realistic and enjoyable way. Due to the 

innovativeness of the training learning method, their learning motivation was ignited. 

It is recommended that when students learn with communicative activities, teachers 

should continue providing appropriate feedback and error correction since these are highly 
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motivating for learners. In addition, teachers should keep in mind that interrupting the flow of 

oral production might mean a step back to the study of the language form or meaning. 
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